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An Investigation of School-based Management

Introduction:

In order to have a deeper understanding of
school governance and management, we
interviewed different stakeholders in school
and asked for their observations, opinions
and experiences in different perspectives of
school governance and management.

In this poster, we try to analyze and show
how teachers are actually participating and
what challenges they are facing.

School Background:

1. English Medium Secondary School

2. MEVE R 595 (1997)-> IMC(For five
years)

3. 40AP:Nomination of alumni manager

(6) A person nominated under subsection (4)
or (5) :

(a) must be an alumni of the school; and

(b) must not be a teacher of the school.

Methods:

We interviewed three stakeholders in one
secondary school. They are teacher A, teacher
B and Student. We provided two sets of
qguestions. Set A included 18 questions with
three parts (1. background information 2.
school organization, leadership and autonomy
3. expectations and supports for students).
Set A was for the two teachers. Set B included
14 questions with three parts which was
known by students (1. background
Information 2. school autonomy 3.school
performance). Finally, we compared different
perspectives from stakeholders to
understand the conditions and problems of
this school.

Conceptual arguments insist that teachers need to engage in
complex thinking to be effective in their jobs, unlike teacher
technicians who are expected to adhere to a set of directives.
(Webb, 2002)

A.

School Autonomy

1. Functional Autonomy in Areas

>
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Enhanced Autonomy for Principals & Teachers

Analysis:

Principal has higher autonomy in staffing and budgeting than vice-principals
and teachers but sometimes, about the budget, he is limited by the IMC. He
also have the autonomy in deciding whether the school need to follow the
request by the government. He always keep the authority of final decision-
making.

Vice-principals have high autonomy in managing their subordinate, select high
and middle level managers in their own domain.

Middle managers in groups have high autonomy in choosing group members,
arranging duties and jobs to the group members and staff deployment in their

group.

Middle managers also have autonomy in budgeting in a specific area but at the
same time are limited by Principal and SSB.

Teachers have great autonomy in designing curriculum and assessment.
However, this causes different circumstances in different groups.

Problem:

Students from different classes are learning different things because of
teacher’s high autonomy in designing curriculum and assessment. It leads to
difficulty in evaluating student performance of the students who are from the
same level.

Moreover, this brings difficulties to students’ learning and revision and
therefore affects students’ performance in examination certainly.

2. Structural Autonomy in levels

>

Varied Changes at Individual, Group and

Organizational Levels

Analysis:
Some teachers cannot participate in IMC because of their conflicting
identities.

The school have high autonomy when hiring new manager, the
independent manager, under the requirement of IMC members.

No matter in which condition, SSB has the highest autonomy than other
manager, principal and teachers.

Principal and senior leaders have autonomy to form school council.

3. Cultural Autonomy in Practices

Multi-level Self Learning

Analysis:

As a professional, teachers should improve themselves in different
aspects. Not only improves the knowledge as a follower, but also as a
leader.

School welcomed teachers to take some courses with their personal
decision.

Principal and vice principal acted the models to have an improvement on
their new identities—> built up a culture autonomy for teachers to reflect
themselves and keep on studying on different levels.

Problem:

The workload of teachers are too heavy.

Collaboration & Partnership

School-based adaptability & flexibility

Analysis:

Easy to have collaborations = reflected the high autonomy and flexibility
of different departments.

Collaboration between different departments were happened by task
based.

Teachers in this school should have high autonomy, adaptability and
flexibility to deal with different conditions and problem:s.

Problem:

School has a high autonomy on collaboration because of the task based
actions. However, school did not know that how to prevent the problems.

PERSONNEL POLICIES

C. School Performance
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Build up collaboration with social organizations and make use of these
resources to hold different activities to enrich the students’ extra-school
learning experience and broaden the students’ vision.

Problem:

. The collaboration with school communities or social communities is not
sufficient.

2. Enhanced pedagogical performances
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B.

Leadership

themselves as leaders
can improvise teaching-
learning practices,
manage their
classrooms effectively,”
(Nudrat, p105)
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»  Induction/Professional t . . 5
development 1P| - iTswategy transfer of students > Strong experiential learning
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management facilities between primary and .
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alocaton . Parental cyntrbution” (Connolly, 2006) s AR 4 e :
+  Exit policy + Revenue generation related activities.

. Show the strong experiential learning approach.

. Provide the students with opportunities to practice different skills from
the real experiences > contribute not only to the achievement in
learning but also to other different skills like self-management and social
interpersonal skills
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effectiveness . Timu:aat;?:cation +  Organisational ; . >
- Homevor oo > Multilevel goal orientation development
I .

. Siudant support “Teachers who view ® Analysis:

The students’ abilities to organize and lead activities are improved

. Offer different tutorial groups to cater for students’ different needs
. Multilevel orientations which benefits to students’ personal
development like social work and team activities

o Problem:

The senior grade students have less extra school activities because of
the examination stress.

Leadership for functional initiatives

Analysis
In terms of leadership, basically we found three main areas.

Leadership for functional initiatives, it is shown that thy have great
leadership in curriculum and teaching method.

Problem

The leadership is a little bit restricted in curriculum design but lack
cultural leadership.

Leadership for structural initiatives
Analysis

As for B2, Leadership for structural initiatives, Structural initiatives
includes multi-level leadership and distributed leadership. The
picture shows their power distribution structure.

In the transcription of the interview we can see so they have the
leadership for structural initiatives. Different principles have different
responsibilities.

Problem

Three coordinators may take over a big part of the teachers. The
distribution of their power and responsibilities can be more detailed.
Besides, the top-down structure make teachers harder to find
mistakes of higher levels.

Figure 2: The structure of
leading power in this school
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Conclusion:

After interviews of different stakeholders, we find out that
the school has high autonomy and distributed leadership.
Various activities also help improve the students’
performance. However, high autonomy and multiple
activities leads to difficulties for students to learn different
things. What’s more, the collaboration with the community is
not sufficient. Besides, the school has less extra school
activities for senior grade students due to examination
pressure.
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Introduction:

In order to have a deeper understanding of
school governance and management, we
interviewed different stakeholders in school
and asked for their observations, opinions
and experiences in different perspectives of
school governance and management.

In this poster, we try to analyze and show
how teachers are actually participating and
what challenges they are facing.

School Background:

1. English Medium Secondary School

2. MEVE R 595 (1997)-> IMC(For five
years)

3. 40AP:Nomination of alumni manager

(6) A person nominated under subsection (4)
or (5) :

(a) must be an alumni of the school; and

(b) must not be a teacher of the school.

Different perspectives:

Methods:

We interviewed three stakeholders in one
secondary school. They are teacher A, teacher
B and Student. We provided two sets of
qguestions. Set A included 18 questions with
three parts (1. background information 2.
school organization, leadership and autonomy
3. expectations and supports for students).
Set A was for the two teachers. Set B included
14 questions with three parts which was
known by students (1. background
Information 2. school autonomy 3.school
performance). Finally, we compared different
perspectives from stakeholders to
understand the conditions and problems of
this school.

Conceptual arguments insist that teachers need to engage in
complex thinking to be effective in their jobs, unlike teacher
technicians who are expected to adhere to a set of directives.
(Webb, 2002)
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2. Structural Autonomy in levels

Varied Changes at Individual, Group and
Organizational Levels
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3. Cultural Autonomy in Practices

Multi-level Self Learning

Different perspectives:
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» Student outcomes
* Organisational
effectiveness

SCHOOL SPONSORING BODY - VISION

SCHOOL MANAGEMENT COMMITTEE
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C. School Performance

1. Enhanced functional/educational conditions

> New school-community model with local primary schools
Establishing good ® Student: [/NEAVERIEE..... B8N AEIREE AR BT SCHR /N, T AR /N
collaborations with E@%ﬁgﬂjiqu%%%% ...... EZEEFEJT%/J\%EE@EP%Eﬂ%ﬁﬁﬁ‘]é\f/ﬁﬁ@% ...... |
different communities > CoIIaboration with business
he’F{S "mP’O"e_ students’ ® Student: [ & RFEisaE &k — G AIE R TIE SR AESE AR, BEkAM Al
achievement in fEo 1 (&ﬁ&bﬂ?éﬁi@%&i@ E%?ﬁﬂ"ﬂ#ﬁ’]&ﬂé@] SRAHE, B
different areas. FE IR 7S B W HE R BUS — BERTFRE/N — B AR R D SO R &
Enhancing the .
collaboration with local 2. Enhanced pedagoglFaI Perforn?ances
primary schools helps >. Strong.experlentlal learning
the secondary school Different perspectlveS'
get more enrollment of ® TeacherA: " JI5LEESIRE JIHYES ﬁﬂ}ﬁ BEROEEN - B e Ee 156 ’
good students and EEFI;\{*‘[‘E/:] ------ ﬁ*ﬁi%ﬁﬁ JHQ*T; L ; r.%ﬁz{FﬁSPHTED%§EP%KE@H

R EISHELTEREE 1ﬁmﬁ£%ﬂ$ﬂﬂffﬁjﬁ%ﬂtﬁE‘E’WKET EFIE - MHEAR
I_JE!’J%EFEEHF A EH ARSI - &R fEle it h—LEm e ZA{WF’?IEB%EEL

ensures the smooth

transfer of students B 15 3 [ O DA S A C B B R -, T
between primary and %ﬁ BT RE R E T ... ﬁ%ﬁ%kﬁLZ@%ﬂﬁEﬁ@E% FEATES
secondary schools. iR L%’ﬁz%a%ﬁ R RS Al - T RSB
(Connolly, 2006) 1FWEJJD$ETT%D&A

@ TeacherB: rﬁiﬁﬁ%‘%i’%ﬁ%ﬁﬂ@ HELRE ] > BZEhF 7 = H W RH T st A R
EEEMM, r@iﬁ'ﬂ EOR PP UEAEERERARE SEEN - HAVEIR
frFIRVERESSTT

® Student: r?}}ﬁai’@ﬁ SE > R BB CAEETH > sESIARTTT - AR E

s e T SRR CSCEERMIES ﬁz%tljfﬂii’&_%ﬂé’ﬁjﬁ% > BB AT > A
MR 22 AT RE AT > pAEIRA SR - B SRR AR R i TR - SRR

achievement
» Organisational
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After interviews of different stakeholders, we find out that
the school has high autonomy and distributed leadership.
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Various activities also help improve the students’
performance. However, high autonomy and multiple
activities leads to difficulties for students to learn different
things. What’s more, the collaboration with the community is
not sufficient. Besides, the school has less extra school
activities for senior grade students due to examination

pressure.




